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Welcome to this resource pack for Picture Yourself: The Armada Portrait National Outreach Programme, a partnership
between Royal Museums Greenwich and Speakers Trust.

The project has been created to engage secondary-school students with the ‘Armada Portrait’ of Elizabeth | and her
famous Tilbury speech of 1588, with a focus on confidence building through the development of oracy skills for
learning, communication and public speaking across the curriculum.

The aims and outcomes for the project are as follows:

Students will: Teachers will:

Be able to make a ] , )
3 g] connection between the Develop confidence in using
.‘-,J,-’ Portrait and the Tilbury heritage to support .the
speech and their development of their
lives today students’ oracy skills
\ |7
: o~ < \Nly :
. Gain confidence in -— -— 7 Gain practical classroom resources to
public speaking 7 N — = : : usethroughout their teaching
N . o

.............................................

@ Develop oracy and
: presentation skills

.
.
.
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In this pack you will find background information on the ‘Armada Portrait’ of Elizabeth | and the Tilbury speech.

You will also find resources for classroom activities, a guide to an Assessment for Learning based on the University of
Cambridge ‘Oracy Framework’ (page 23), links to GCSE speaking and listening and supplementary resources that can be
used for further oracy exploration within your class and the whole school.




THE ARMADA PORTRAIT

The ‘Armada Portrait’ of Elizabeth | and the associated history of Queen Elizabeth | links strongly to ideas around
‘voice’. It has clear potential to inspire young people and connect with their lives today through themes such as
aspiration, colonialism and its legacies, feminism, gender, having a voice and being heard, identity, image and
representation, inequality, leadership, power and status.

The ‘Armada Portrait’ of Elizabeth | commemorates the most famous conflict of her reign — the failed invasion of
England by the Spanish Armada in summer 1588. The painting summarises the hopes and aspirations of the state as an
imperial power at a watershed moment in history. It was also designed to be a spectacle of female power and majesty,
carefully calculated to inspire awe and wonder. Like many Tudor portraits, it is packed with meaning and metaphor.

5
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© National Maritime Museum, Greenwich, London. Acquired with the support of the Heritage Lottery Fund, Art Fund, Linbury Trust, Garfield Weston Foundation,
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PORTRAIT SYMBOLISM

Globe

The globe represents

England striving for imperial
power in the Americas. In
the painting, Elizabeth is
pointing to Virginia, which

was named after her.

Colour scheme

Black and white was Elizabeth’s key colour scheme and it

Pearls

Pearls symbolise Elizabeth’s
chastity and connect her to

Cynthia, the Greek goddess of

the Moon, who was a virgin
and therefore seen as ‘pure’.

Sea scenes

In the portrait, Elizabeth
faces towards the calm seas
on her right and turns away
from the stormy waters
where the Spanish ships are
floundering. She is positioned
as a calm force for good, in
contrast with the chaos of
Catholic Europe.

Hair, ruff and
embroidery

The circle of ruff extends from
Elizabeth’s face like the Sun’s

Mermaid

Mermaids are said to tempt
sailors towards rocks and
then ruin them, so the
inclusion of a mermaid here
could show Elizabeth’s might
against the Spanish sailors.

rays. She is shown as the centre

and source of warmth, beauty

and goodness.

symbolises chastity and constancy. Together the colours portray

eternal virginity.

For more detail on the symbolism in the portrait search online for the Queen’s House, Royal Museums Greenwich

The crown

The imperial crown depicted
in the painting is often
suggested to signify the
pursuit of empire. However,
it also represents the claim
made by the Tudors that
they were descended from
Brutus of Troy, who was by
legend descended from
Aeneas, the mythical
founder and first king of
Britain. It acts as a
reassertion of Elizabeth’s
right to rule.

wu
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THE TILBURY SPEECH

Context

The defeat of the Spanish Armada in 1588 has long been held as one of England's greatest military achievements. This
document records the famous speech delivered by Elizabeth | to her troops who were assembled at Tilbury Camp to
defend the country against a Spanish invasion. The successful defence of the kingdom against invasion on such an
unprecedented scale boosted the prestige of England's queen and encouraged a sense of English pride and
nationalism. In the speech, Elizabeth defends her strength as a female leader, saying ‘I know | have the body but of a
weak and feeble woman; but | have the heart and stomach of a king, and of a king of England too.’

The Tilbury Speech

L% gm’ng peopé

W2 have been persuaded by some that are carcd of our safety, to take heed how e commit ourselres to
armed multitudes, for fear of treachery; but T assure you I do not desire to live to distrust my faithful and
v peoplec Lt tyrants frar. T have atboays so betaved mgselfahat ander God| Thave plced my
chicfest strength and safequard in the loyal hearts and goodood of my subects: and thercfore T am come

amongst ' you, as you see, at fﬁs time, nog&" my recreation (ma/- cé;tbort, [uf éz’ng resoéec,/z’n t%e‘ mk& anaf

..... 5 4azf 9[224 [affé: lo éje anc/ %; amongst you aﬁ to él:y %-wrygr my 19;’5[ anc/j‘gr my {z"ngcgm, amf my
% peolb/e: my énour am/ my %0[ even in fé 6&5&
g j gww j éwe 64 [oé ﬁaf g[;l wea[ anc//-e[e[é- woman, 5{5 j éwe z,‘é 46{7’15 an%tomac[ yfa éﬂ&

an/ 9[(1 5713 g[ C(:ngénﬁoo, anc/fénéé‘u/‘;com fé;u‘ Qparma or Spaz/n, or any lbrz/nce yf C(;urope, séuén‘/
céz-re to z’mﬂaaé- fé [orcérs g[;nﬂ reaé;a: to wéc[ mzfér zfém any %énour séz//“ oW {y me, j MJS%ZM
L‘aé up arms, j mjsej/[wz’/f[e - your, genem&’u ige, ana/r"ewaraér 9[;7]67' one g{your virtues in fé ﬁé[ :

Tl iy o g vy e o s and s s o s g in e
word of a prince, they shall be duly paid you. In the meantime, my leutenant general'shall be in my stead,
el v s i  mas nll o oty ot o i bt b o bl

el by g o o the gy s el e foll e sty e oo it

over those enemies 9fmj Lg:)c[ g[;nj éngcém, ana/ gfmﬂ peopé




RELATING MODERN TOPICS TO HISTORY

The 'Armada Portrait' of Queen Elizabeth | is packed with
symbolism. Elizabeth had no social media or newspapers to
broadcast her message, so she was ahead of her time in terms of
public relations and the relationship she had with her people.
Elizabeth chose powerful symbols to express her identity and
understood how to market herself as an established brand and
forceful female leader. For instance, her hand on the globe
suggests her authority and aspiration for power in the Americas.
She had ambitions to establish an empire beyond Catholic Europe
to significantly change England’s position on the world stage.

Elizabeth was a highly educated and accomplished woman, but as
a female queen who restored England to Protestantism and faced
Catholic assassins, she would have been in a perilous position,
feeling insecure and vulnerable. She wanted to look strong,
beautiful and clever; maintaining her strong brand really was a
matter of life and death. Elizabeth fashioned herself as both
queen, represented by her crown, and prince, depicted by the
ostrich feather. Her large sleeves suggest she is big and physically
strong, and yet her jewels, luminous face, bows and cinched-in
waist remind us of her femininity.

‘The Mask of Youth’ is a term given to the portraits and
miniatures of Queen Elizabeth | which adopted an idealised image
as a template to suspend reality and control her image as an act
of propaganda and preservation. In the present day we can draw
on parallels with social media and how we manipulate and curate
images of ourselves.

Despite many challenges throughout her time on the throne, the
period of Elizabeth’s reign is now referred to as a ‘Golden Age’.
Elizabeth modelled to the world the fact that women can cope,
and indeed thrive, in power after all.

.
.
.
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Themes in the painting:

L
e |

How can you link these themes to the topics below in order to create a speech that reflects both your world
and the painting?

Colonialism

ey e
Py o

Role models

eccc0cccccccccce

Morals and values

Inspirational people :

¢ Political leaders

®eccc00c00cc0000000 00

Arts ¢

eccccce,

. Gender World leaders

e0ecccccccoe ecccccccccccccccce

Influencers Ambitions : * Education

eeccccccccccce,
ecccccccccccccce %ececcccccccce

Observations : : Faith Politics :

.
0 0ccccccccccc o, e®00cco0e eeccccccce,

Fashion Advice . ¢ Conflict

cecesescesl

eecccccccce ®e0000cccc0e

Arts

.
eecccce,

Music

e®0cccccoe

Funny moments : .
y Representation

in the media

.
e®®00cc00c00cc0000 00

Reading

cecsscccace’

Entertaining

o]

.
.
.
.
.
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Persuasive

Crime :
¢ Wisdom

®eccccccccne
.

Status and power :

e0c00c00c000000000000®

: Stereotyping

®ccccccccccccccce

Animal cruelty :

ec0cc0cccc0cc0c00e®

¢ Fair trade

®ccccccccocoe

Conflict -

.
eecccccccce

¢ Equality

Feminism

eecec0ccccoce

Inspirational

Empire

Science
Social media

eccccccccccccccce

Environment

0000000000 coc e

Technology

ceccesssccssssel

Personal

Origins :

: Challenges

leessscccccnae

Hobbies -

eecccccccce®

: Relationships

®ecccccccccccccoe

Future goals :

E skills
Family life :
. ldentity

Lessons

eec0ccccccce



These classroom activities will help you engage your students with the portrait and oracy in quick, fun ways and
can be used with all students, regardless of their participation in a Picture Yourself workshop.

- IWHERE DO YOU STAND?

Where Do You Stand? is an activity designed to promote quick thinking
and build confidence in expressing opinions on a given subject or in
response to a particular stimulus.

Q Before you begin, ask your students to have a good look at the
portrait. What stands out to them? What do they notice? What can
they see in the image? What do they think the message of the
portrait might be?

Explain that they are now going to take part in an exercise called
Where Do You Stand? and that you will ask them a series of
questions inspired by the portrait. They will respond to the
guestions with movement and eventually speech.

How to set up the activity '

©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,

o Create an imaginary line down the centre of the space. At the end of the left side is one extreme, and the end
of the right side is the other extreme. Make sure there is enough space for people to stand anywhere along
this imaginary line.

o To play this game, you will ask everyone several questions. Everyone will then respond by standing
somewhere along the imaginary line according to how strong their opinion on that item is.

9

. For example, if you were to ask people ‘coffee or tea?’ people would stand far along the left-hand side if they @
= strongly prefer coffee, and they would stand on the far end of the right-hand side if they strongly prefer tea. If K
they are neutral, they will stand in the middle. =
o
w
o At the beginning students will make their response to the questions by movement alone. As the exercise :‘Co'
moves on, you can ask students why they have adopted a certain position. You can also ask two-part 4

questions that give students an opportunity to change their mind, thus developing their opinions.

Q The final stage of this exercise would be to get individual students themselves to ask questions of the group
based on the stimulus. This may depend on the participants” willingness to do so.

00 000000000000000000000000000000000000000000000000000,
® @ 0000000000000000000000000000000000000000000000000000

®0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000




Example questions that can be used

Primary questions are in black with extension questions in red. Extension questions can be used when students
< have committed to their position on the imaginary line.

Q: Do you like The portrail?

......................................
......................................
......................................
--------------------------------------
......................................
--------------------------------------

--------------------------------------

Q: Do you think The queen looks like hex authentic self? If the image was avound Today whal would the
hashlags for it be?

Where Do You Stand? may inspire further discussion as students begin to gain confidence in expressing their ideas and
see a commonality in their opinions with their peers. This should be encouraged as the exercise allows this flexibility
and is not formal.

Links to Oracy Framework

The Oracy Framework allows us to understand the cognitive, social and emotional, linguistic and physical skills that

10 enable successful discussion, inspiring speech and effective communication.
= 000000000000 0000000000000600600000000006006006006000000060660060000000600600600000000000000000000000000000000000000000000000000,
é Framework skills that are used in the Where Do You Stand? task are:
é Cognitive Social and Linguistic Physical
3

%) neoe @o e
M od '

: Reasoning — Working with others — Appropriate vocabulary Voice —

. giving reasons to support - guiding or managing : choice - pace of speaking, voice
your views : interactions : : projection

: Self-regulation - Confidence in speaking — Body language —

¢ maintaining focus on task self-assurance gesture and posture,
Content — Listening and responding facial expression and eye

building on the views of — listening actively and contact
others responding appropriately




THINK, PRIR, SHARE

Think, Pair, Share is a cooperative learning activity. Instructors pose a question,
students first THINK to themselves prior to being instructed to discuss their
response in PAIRs. Finally, the groups SHARE what they discussed with the entire
class and discussion continues. Students get time to think critically, creating a
learning environment that encourages high-quality responses. Think, Pair, Share
provides an opportunity for students to work together towards a common goal,
increasing their own and others’ understanding in a safe environment to make
mistakes.

How to set up the activity

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

0 Explain that your students are now going to take part in a Think, Pair,

: Share activity that will help them develop skills to enable them to analyse
the painting. Ask them to work with the person next to them. This will be
their partner for the activity and also the person they share with when
talking to the whole group.

: Q The questions for this activity allow students to analyse, evaluate and

: synthesise ideas through context/themes/narrative/symbolism/as well as
composition. Firstly, ask the students as a group to highlight symbolism of
the painting.

Ask them what do they see. For example, what might the ostrich feather
symbolise?

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Each pair could have a different question. Repeat questions are fine to get a
. broad opinion.

:0: What is the syrabolic meaning of al least Three of the objects?

---------------------------

---------------------------

Q: Is Queen Elizabeth [ speaking To us The people and if so, whal is she
: saying?

oooooo
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...........................................
...........................................
-------------------------------------------
-------------------------------------------
...........................................

Q: Wha'’s the effect of The vuff avound her neck? What does it vemind you of and what does it
i symbolise?

Q: W"\(ﬂ ki(\d Of GTNOSPL\(’/V(’, do ﬂ’\?, Co,oqu in ﬂ'\e Pai(\ﬁ(\q SM(](]@ST? DO ﬂ’\?,bl "\?/'P P'GC(’, an @NPL\GS"S on
the fore and shape?

Links to Oracy Framework

The Oracy Framework allows us to understand the cognitive, social and emotional, linguistic and physical skills that
enable successful discussion, inspiring speech and effective communication.

Framework skills that are used in the Think, Pair, Share task are:

- E Cognitive Social and Linguistic Physical
...... : Emotional :
RS O 5, s
= o s
:nmn» 4
o : : : :
Reasoning — . Working with others— : Appropriate vocabulary ; Voice — :

. giving reasons to support - guiding or managing : choice . pace of speaking, voice :

your views : interactions : : projection :

: Self-regulation — . Confidence in speaking — : : Body language — :

: maintaining focus on task self-assurance gesture and posture, -

: Content — Listening and responding facial expression and eye :
building on the views of — listening actively and contact :

others responding appropriately :



" IMPROMPTU SPEAKING

Impromptu speaking is speaking ‘off the cuff’ about a subject that is presented
to you. This means that students will take part in responding to a question
without any preparation.

9 Before you begin, ask the students to identify what they think you mean by

the word impromptu?

. Ask them to give examples from their own experience of times where they

i

have had to respond or speak without any preparation — examples might
include in class when a teacher asks for their opinion, conversations with
their friends or discussions with their family.

Explain that they are now going to take part in an impromptu exercise where
the questions they respond to will be inspired by the themes of the ‘Armada
Portrait’.

Portrait themes include aspiration, colonialism and its legacies, gender,
having a voice and being heard, identity, image and representation,
inequality, leadership, power and status.

How to speak on the spot

Use the structure below to share tips with your students about how to speak on the spot.

............... | ——)

: 1. Pause : i 2.Commit to ‘
Take time before replying. : your answer

: Repeat the questions if it's :© Once you've committed to your
: helpful to do so. : ¢ answer, your brain will find

evidence to support it.

L=

: 3. Conclude

: with purpose

It’s all about tone of voice.

: Repeating your original point is
. abetter way of closing than

: tailing off with “that’s it...”

-----------------------------------------

1SNYLSYINVIAS @ © b

Position : Explain
This is what | think : This is why | think that

Position
That’s why | think what | think

It is a good idea to model an example of impromptu speaking using the PEP structure before you get the whole
class to start the task. You can choose to model an answer yourself or to ask a student who you think will be able

to assist to do so.




How to set up the activity

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Q After an example has been modelled, break the class into smaller groups of four or five. Ask each group to set
up a small semi-circle of chairs, leaving a space for one group member to stand and deliver the impromptu
exercise. When each group has its first member standing up ready to begin read out one of the questions
from the list below. Each standing speaker will respond to the question, simultaneously speaking to their
small group.

ﬁ Note: Getting the students to come up with their own questions based on the themes is encouraged but
below are some examples for you to get the ball rolling.

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Example questions that can be used during impromptu speaking
inspired by the ‘Armada Portrait’

----------------------------------------
----------------------------------------

----------------------------------------

L Q:lsit vighl To enforce your cullural views on another nation if you believe you ave making Their lives
betler? How far do you agree/disagree with This staferment?

----------------------------------------

Q: All merbers of our sociely, veqavdless of vace, ave Trealed in The sarme way, What do you think of This
: slalement?

----------------------------------------

-----------------------------------------------

Q: The puvsui'[ of power is a noble ﬂninq because onlq Those who allain veal Power can make a veal
chanq(’, Do you Think This is @ valid opinion7 thO th Nol?

----------------------------------------

© SPEAKERSTRUST

© Q- Youri inmaqe is veally imporfant because how you present yourself To The world is how you will be Judqeol
: byil. s This a faiv infevprefalion of wodera standards on image?

----------------------------------------

----------------------------------------



oooooooooooooooooooooooooooooooooooooooooooooo

Q: Who has power nowadays? For example, influencers and celebrities. Is This diffevent Than in Queen
Elizabeth I's Time?

.................................................................................................................................

Links to Oracy Framework

The Oracy Framework allows us to understand the cognitive, social and emotional, linguistic and physical skills that
enable successful discussion, inspiring speech and effective communication.

5 Framework skills that are used in the Impromptu Speaking task are:

Cognitive Social and Linguistic Physical

% deIO G e
N YIV(YE e '

. Reasoning — Working with others — Appropriate vocabulary Voice —
. giving reasons to support : turn-taking : choice ¢ pace of speaking, voice
your views . Confidence in speaking — : : projection
: Self-regulation — : self-assurance : : Body language —
* maintaining focus on task gesture and posture,
: Structure — facial expression and eye
structure and contact

organisation of talk

1SNYLSYINVIdS @




STORYTELLING

Storytelling is rooted in our human need to share ideas and experiences

through narrative. ! m
It is a way to express our thoughts and feelings about things and create @

an empathetic atmosphere that encircles both the speaker and the @

\
OfN\(\

audience.

ﬂ Explain that they are now going to tell a story inspired by the themes

of the ‘Armada Portrait’. ﬁ
Portrait themes include aspiration, colonialism and its legacies, O 77

gender, having a voice and being heard, identity, image and
representation, inequality, leadership, power and status .

How to set up the activity .' -

©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

O It is a good idea to get your students to participate in storytelling in smaller groups of approximately four or
five. This creates an intimate atmosphere for sharing and encourages students who feel less confident to tell
their story and express their point of view. Each group should create a small circle of chairs from which each
student can individually share their story. Each story should be no longer than one and a half minutes.

o When the groups have been set up explain that they will take turns sharing their story. Add that there will be
an opportunity to share with the whole group once the task has been completed and if any student wishes to
do so. Emphasise that this is optional.

0 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

©000ccc0ccc00cc00cc00000000,
®ececcsccccscsccccccccscccscccce’

Use the structure below to share tips with your students about how to construct a story:

Step 1: Think of a story from your life that you can use that reflects the themes within
the portrait

© SPEAKERSTRUST < OH\

An inspiring An A scary An important

person achievement moment event

Step 2: Your opening (beginning)

How will you ‘hook’ the audience with your opening sentence?

i, B .

- . o o o
? Make a startling : - . Ask a rhetorical
statement : e question

--------------------------------------------------------------------------------------------------------------------------




: Step 3: Key points (middle)
: Make a note of the key points of your story. Who is in the story? What happens?

: Step 4: Your closing message (end)
: What is your message and what impact do you want it to have?

Links to Oracy Framework

The Oracy Framework allows us to understand the cognitive, social and emotional, linguistic and physical skills that
enable successful discussion, inspiring speech and effective communication.

© Framework skills that are used in the Storytelling task are:

Cognitive Social and Linguistic Physical

% limOIG O e
y VIV Y § =D '

Reasoning — Working with others — Appropriate vocabulary Voice —
giving reasons to support - turn-taking : choice - pace of speaking, voice
your views © Confidence in speaking— : Rhetorical techniques— : Projection, tonal variation :
Self-regulation — self-assurance metaphor, humour, irony Body language —
- maintaining focus on task, Listening and responding and mimicry gesture and posture,
time management — listening actively facial expression and eye
Content — contact
choice of content to c 17
convey meaning and : @
intention S
................................................................................................................................ T E
2
=
X
C
(%]
=




WORKSHOP SCHEDULE FOR ONLINE DELIVERY

Your workshop may be taking place remotely — if this is the case this schedule will help you prepare for the day and
support your students through the experience. This schedule is designed for remote workshops where students are
co-located in the classroom and the trainer is calling in on a video meeting platform. It can easily be adapted for remote
workshops where everyone is at home.

Workshop 1

0® 000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Section Title ¢ Student Activity i Teacher Role (if relevant)

Introduction i Trainer introduces the day and - "% Hand out workbooks

: students do first feedback survey. Collect feedback sheets

Student introductions Students will stand up to introduce :""% Support students to decide what

—first reaction to : themselves and share opinions on the stands out to them about the
painting . painting. painting and what they do not like
Communication Trainer will lead students in

triangle, 5 Ss i discussion-based activities.

Analyse the painting Ask students to think on their own Create smaller groups of three to
about a question. four (works best to encourage all to
Students share their opinions in share opinions)
18 . groups. ;"% Move between student groups

% . Each group shares their experiences during activity

E - with the whole class. :

E “_, ¢ Introduction of top Trainer will lead students in Exercise can be done in same groups

o @ ten tips . discussion-based activities. . as used for Think, Pair, Share. Each
: : group can then share their

explanations with the whole class

“ o : Impromptu ¢ Trainer will demonstrate PEP with _ Select students to participate
speaking PEP : students asking them questions. Create three groups with chairs
i Students will give feedback to trainer i ***

. set out in open semi circles
¢ and then work in groups to do P

. impromptu speaking. ;"% Move between student groups

during activity

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
00 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000°

¥ ¢ WIN feedback - Trainer will explain WIN and students " Select students to share their
. will give a partner feedback. . feedback with the whole class
-~ ‘ .......................................................................................................................................................................................................................................
@ Wrap up




Workshop 2

e 0000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000,

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Section Title ¢ Student Activity

000000000000 00000000000005000000060000000006000000000000000¢000000000060600000000000000000000000000000000000000000004

Welcome and recap | Trainer will welcome the group and
i recap the previous session.

WIN feedback Trainer will recap WIN. Students will
: get ready to use WIN as feedback for
: storytelling.

Image as story Trainer to model story based on one
- of the themes.

Students to create a story using the
i themes of the painting as inspiration.

Building a speech { Trainer will guide students through
creating a speech, working in groups.
¢ Trainer will ask students to share
opening lines and certain key parts of
© their speech. Trainer is available to
{ support students on an individual
basis if needed.

Share final speeches Student share speeches.

Feedback Trainer will congratulate students and
i ask them to fill feedback forms.

¢ Teacher Role (if relevant)

"% Hand out workbooks

"% Organise class into groups of
around five

Get all students standing for
game if needed

Reorganise students into groups

: of five, seated

Support students to share stories
' and give feedback

lines, if needed

Circulate and support individuals
developing their speech

If possible, turn off projector so
: students can approach laptop for
individual support

Reorganise students into groups of
five to deliver their final speeches

Select one student from each gro
to speak to the class as a whole

:"* Distribute feedback forms and ask a

student to collect them, when

complete, and return them to you

Choose students to share opening

Final delivery of selected students

in

up

1SNYLSHYIVIAS O ¢ G
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EXAMPLE FINAL SPEECH

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Opening
10% - What is the opening that will hook the audience?

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

1. T remember my tenth birthday party really clearly, but wot for the usval reasons. Yes, there was a
t wonderful cake - chocolate and deficious. Yes, we played lots of cilly games - and I even won :
musical chairs!

But what makes me really remember it ic that on that day someone who I thought loved me for
who I wae told me I was fat and ugly. This person was cupposed to be my begt friend.

Zf 2. We all have the power to build people up or knock them down. After that comment at my birthday
é i T went on a roller-coaster ride of being obsecsed by my image, genuinely thinking that how I
g presented myself to the world via how I looked was the most important thing. I dieted, I cut my
g hair, I ate, I grew my hair. I wore make-up, I changed my look <o many timee I forgot who I was.

3. How people see you will alwaye matter and how people look is one of the first things we notice. But
i it'c what people ctay around for and diccover about you that is really, truly what'c important
becavse thoce people cee who you really are.

:
Closing
10% - What are the closing words that will inspire, amuse or motivate the audience?
i When you are becoming too sbsecsed by your image and how the world sees you remember that the
people that really cee you cee far beneath the surface and if you can, when you meet people, stick
: around because it'c under the wrapping that the true gift liec. :
. 3
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ASSESSMENT FOR LEARNING

At Speakers Trust we have developed Assessment for Learning systems that allows you to mark the progress of your
students during a workshop day and beyond.

The framework below shows how the Speakers Trust Tips for Speaking link to the Oracy Framework for schools and
encourage you to give feedback to students based on observation. The progressive Bronze, Silver and Gold marking
scheme leaves room for student development and aids you in seeing the strengths and areas for improvement in your
students.

Top Tips for Speaking

Linguistic skills for assessment Cognitive skills for assessment

Keep it simple — choice of content

Be yourself — appropriate
. to convey meaning and intention

- vocabulary choice, grammar,
: metaphor, humour

Structure your
thoughts —
structure and
organisation of talk

Make good eye contact —
facial expressions

................................................ 21
E ................................................ ®
: 9
: : =
: : P 5
: Project your voice — clarity and : Keep to time —time management ‘ﬁ
* pronunciation ) @

Pitch, pace, power...pause —
fluency and pace — tonal

variation Speak from the heart —
self-assurance, liveliness
................................................ and flair
§\ / 3
/ ..............................................................

. Be animated —
. gesture and posture




This form is intended to help you judge how students are performing in a task. This is done using a simple Gold, Silver,
Bronze system, where:

Gold (G) means ‘consistently - Silver (S) means ‘demonstrates the . Bronze (B) means ‘rarely or doesn’t
demonstrates this skill’. : skill some of the time’. demonstrate the skill yet’.

How to use the form

Mark each student with a simple letter G, S or B underneath each Oracy Skill column. Use the ‘Assessment for Learning

Guide to Oracy Skills’ (see page 21) to help you make your decision.
ORACY SKILLS

Student Name : Linguistic i Cognitive . Physical : Social and
: 5 : : Emotional
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THE ORACY FRAMEWORK FOR THE CLASSROOM

The Oracy Framework has been designed by the University of Cambridge’s Faculty for Education to help teachers
understand and identify the physical, linguistic, cognitive and social, and emotional skills that enable successful

discussion, inspiring speech and effective communication.

I ® Linguistic

Voice

- Fluency & pace of speaking
- Tonal variation

- Clarity of pronunciation

- Voice projection

Body language

Gesture & posture
Facial expression & eye contact

Vocabulary

- Appropriate vocabulary choice

Language

- Register
- Grammar

Rhetorical techniques

- Rhetorical techniques such as
metaphor, humour, irony & mimicry

Working with others

- Guiding or managing interactions
- Turn-taking

Listening & responding

- Listening actively & responding
appropriately

Confidence in speaking

- Self assurance
- Liveliness & flair

Audience awareness

- Taking account of level of
understanding of the audience

oooooo
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LINKS TO GGSE SPEAKING AND LISTENING

Q using standard English when the context and audience require it

Q working effectively in groups of different sizes and taking on required roles,

Q listening to and building on the contributions of others, asking questions to

Q planning for different purposes and audiences, including selecting and

Q listening and responding in a variety of different contexts, both formal and informal, and evaluating content,

: Q improvising, using role, intonation, tone, volume, mood, silence, stillness and action to add impact.

The Department for Education defines oracy for KS4 as the ability to speak confidently, audibly and effectively,
including through:

including leading and managing discussions, involving others productively,
reviewing and summarising, and contributing to meeting goals/deadlines

clarify and inform, and challenging courteously when necessary

organising information and ideas effectively and persuasively for formal
spoken presentations and debates

viewpoints, evidence and aspects of presentation

At Speakers Trust our workshops are designed and delivered to incorporate all key aspects of the National Curriculum
expectations. We are passionate about building oracy skills through working with schools, students and teachers to
empower educators and learners to build skills that are not just effective during their time at school but also to create
confidence in using these skills as they go through life.




TAKING IT FURTHER

Your students have taken part in some excellent work
through the Picture Yourself project.

They have shared ideas, communicated opinions, listened to
others and reflected on the impact of heritage on their
modern existence.

You may now be thinking that you would like to share this
experience with the wider school. Or even the local
community?

. What about hosting an assembly that focuses on

= student speakers from the Picture Yourself workshop?
This provides a student-led assembly that brings a new
angle to the relationship between heritage and now. It
inspires all members of the school community with
powerful speeches delivered by their peer group. It
helps embed speaking and listening skills in your school.

. Perhaps at the assembly you could have a small panel of
= teachers who select a student to perform their speech
at an event that involves the wider community? This
could be a school fundraiser or a day when you have
outside visitors or invite governors to the school. Maybe

your students could develop their speeches as a call to
action to generate a campaign in your school to create
meaningful change.

. Likewise, to expand oracy beyond the classroom, you

= could help your students create a lesson plan inspired
by the themes and exercises to deliver a workshop to
primary school children and to help embed your

students’ learning. T

N
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For more ideas and resources to use across your curriculum visit: pictureyourselfspeaking.carrd.co




SUPPLEMENTARY ACTIVITIES TO DEVELOP
STUDENT ORACY

ﬁCLASSRo?M ACTIVITY ) O
Boxing Match Debates

&)
b

Boxing match debates are designed to give extra support to those pupils who need it.

o Choose your topic and divide the class into the blue corner and the red
corner. Choose the pupil to send forward to “box” from each side. They
should have a short quick-fire exchange on the topic and when they are
struggling ring the bell.

0 Send them back to their corners where their
classmates act as coaches, giving them ideas for
what to say for the next round.

o You could also send a different pupil out who has
been prepped by the “coaches”.

S

© SPEAKERSTRUST



# DRAMA CLASSROOM ACTIVITY)

A Play in a Day through Play

9 This exercise should encourage your students to be
spontaneous and playful to discover new possibilities in
themselves, the environment and objects. Ask your students to
look at the painting. What do they feel and see?

Q Ask your students to form small groups and explain they are to
create scene(s) about the day the portrait was painted. They
must set the scene and environment. Which characters were
there and what were they like? Was Elizabeth | even there?
They need to decide on the characters present, and their fears,
desires and fantasies. What happened? Was there a conflict or
obstacle? Whose perspective is it from? Did an object go
missing? Was there a surprise visitor?

9 Next, ask them to repeat the process choosing one moment or
scene, and play it out but with just objects. The students need
to find objects to replace the mermaid, globe and crown etc.
Students act as puppeteers and voiceovers only. What do the
objects symbolise? What is being communicated? Is what is
being seen different to what is heard? How does this and the
scale change the narrative?

9 Alternatively, ask the students to play the objects. Elizabeth did
not sit for portraits, but imagine she did. Ask your students to
invent what happened once the sitter had left the room. What
did the objects say to each other? Ask the students to describe
(as the object) what happened. For example, how did the chair
feel when she got up? How does the crown feel not being on
her head? Was the feather bruised when the queen threw it to
the floor?

0 Ask the students to write about their character to fully imagine
themselves playing the chair for example, their physicality and
the character’s relationship with the other objects. Students
should consider their body language and how they move. Does
their character display shock, anger or frustration? How might
they use their voice to show personality? Does your audience
feel amused or sympathetic? How can they use the space
creatively? Does one character have a higher status over
another? Is it teasing or intimidating the other objects?

9 Ask students to share and present their final pieces to the rest
of the class.
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Q MEDIA CLASSROOM ACTIVITY)

The Mask of Youth

The ‘Mask of Youth’ is a term given to the portraits and miniatures of Elizabeth |
which adopted an idealised image as a template to suspend reality and control her
image as propaganda. She didn’t like posing for portraits and the ‘Mask of Youth’
enabled her to maintain a strong profile of the unmarried and childless queen as a
forceful protector of the land. Her life was spent living behind a mask literally and
metaphorically. We know she wore a lot of make-up that contained lead and that
would have, over time, eaten and damaged her skin and led to health issues later
in life.

Q Ask your students how we manipulate images in the present day? How do we
curate our image to present to the world on social media?

9 Can presenting an idealised image of ourselves on social media platforms be
addictive? Is the ability to control one’s own image empowering? Is it to mask
our imperfections and disguise our insecurities? What are the pros and cons?

Q What is the effect of us only showing one side of ourselves? How does that
distort our ideas of everyone’s happiness and success? How can that affect us?

0 Explain to your students that they are now going to construct the ‘ultimate
selfie” of how they think they are perceived by others.

e Ask them to create four self-portraits and give each image a hashtag thinking

about how:
: Your friends see you : Your family sees you
: Your teacher sees you : You see yourself

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000

9 Ask students to share and present to analyse the content, intention, language
and composition of their final pieces.
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QART CLASSROOM ACTIVITY)

Constructing Oneself

9 This exercise is useful if you have been exploring symbolism as a

means of expressing a sense of self. Discuss with your students if,

in the world of the ‘selfie’, a self-portrait can reflect what we
feel, think, practise, believe, imagine or aspire to be?

9 Like Elizabeth I, we have multiple identities. Based on what your
students have learnt about the ‘Armada Portrait’, ask them now
to apply this to their own image to broaden their perceptions of
identity.

. Before you begin, ask students to reflect on their identity and
what is important to them. For example, their hobbies or
interests. Where are they from? What communities do they
belong to? How can they demonstrate their personality and the
values that are important to them in an image?

9 If they were to include objects in their self-portrait what would
that collection say about them? What is the key message they
would like to communicate? If they want to, how will they go
about putting themselves in the portrait with their objects? Do
they wear, hold or look at their objects? How can they grab their
audience’s attention?

. Next, discuss how the way we dress reflects our personal

= identity — does clothing communicate meaning? For example,
why do teachers wear business dress at school? What does this
‘say’ about them and the institution? Ask students to reimagine
their own portrait by manipulating aspects of costume to reflect
how their identity is communicated. Does clothing signal a
different self, like an imagined character in a performance, or a
self we aspire to be?

Q The final stage involves students creating their self-portrait in
whatever medium you are using and weaving together their
ideas. Ask students to share and present to analyse the content,
intention, language and composition of their final pieces.
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# PSHE CLASSROOM ACTIVITY)

Dream Job

0 Explain to your students that they will work in pairs and perform .
a role-play as though they are applying for their dream job. One

®
student is the interviewer and gets given a list of typical :
guestions, and the other one is the applicant.
. Firstly, ask students individually to describe themselves in one
sentence; for example, they have good timekeeping and ‘ ' N

interpersonal skills.

9 In pairs, ask your students to discuss their dream role and the kind of industry and/or company they would like
to work for. This can be a made-up role, but they need to think realistically about the kinds of companies that
exist and the skills they would need. Once they have decided, they need to design a job description for that
dream job remembering to include:

6 Next, ask them to write an elevator pitch. They need to imagine they
are stuck in an elevator with the interviewer and they should pitch their
key points and strengths quickly and succinctly before the elevator
doors open.

0© 000 000000000000000000000000000000000000000000000000000000000000000000000000000000,

: Q title of the job : Q the duties and responsibilities  :
: o : of the role :
: Q the company or organisation’s & :
: identity : Q a list of skills the applicant :
: : would need :
° $

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000

o

6 Next, ask your students to pass their job description to another pair. They

Q the aims and identity of the company

0 000000000000000000000000000000000000000000000000000000000000000000000000000000000°

30
need to read the new job description and think about:
—
§ :.oooooooccocoooooo.oooooooooccccoooooo.oooooooooccccoooooo.oooooooooccccoooooo.oooo:
2 : Q the skills they possess and how they would meet the needs of the :
< : employer :
o : Q skills they would like to develop and how this role will enable that :

0 Explain that one of them needs to be the interviewer and one is the
candidate. They must listen to the questions and answer in detail but
concisely. Remind them to demonstrate enthusiasm and project their voice so
they will sound confident and composed. An employer wants to see their
personality.




Interview questions:

9 Tell us about yourself

Q Make sure you demonstrate your answer in terms of the skills and experience required for the role.

9 Why do you want to work for us?
Q The employer will expect you to know about their:

Q industry/company . Q major competitors Q culture and values Q key challenges

9 Why are you the right person for this role?
: Q Show your knowledge of the company by stating something specific about the job that really interests you and

what you could bring to the role and ultimately the company. This could include:

Q how you work Q ways you can bring a fresh perspective to the

Q your passion for the industry/company company

Q your motivation to deliver results Q skills in which you can make a difference

................................................................................................................................

: 9 What is the biggest challenge you have overcome and what could you have done differently?

: Q The employer wants to know more about you. Describe a genuine challenge that you have overcome that
: demonstrates good communication or leadership skills, for example.

................................................................................................................................

: 9 What is your biggest achievement you are proud of?

Q Demonstrate an answer by showing your personality and interests and this will highlight the strengths you can
bring to the role.

.................................................................................................................................

................................................................................................................................

9 If you could talk to an animal, what animal would it be, what would you say and why?

: Q An employer is looking to see how you might respond and think on your feet rather than how clever your
response is.

Think about the characteristics and behaviours of an animal and how that links with the job you are

applying for. :

--------------
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info@speakerstrust.org
020 7922 7902

@speakerstrust
@RMGreenwich

Speakers Trust
royalmuseumsgreenwich

Ty Speakers Trust
Royal Museums Greenwich

-------------------

ROYAL
MUSEUMS
gresss s GREENWICH ....................

Royal Museums Greenwich comprises the National Maritime Museum,

. Royal Observatory, Cutty Sark and the Queen’s House. Together we're
dedicated to enriching people’s understanding of the sea, the exploration
. of space, and Britain’s role in world history.

.
.
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“
Speakers [rust X

Speak and Be Heard

Speakers Trust exists to unlock potential through the power of

© communication. Our vision is for every young person to be able to speak
confidently and be heard. We work with over 20,000 young people a year,
¢ helping them to discover their confidence and reach their potential.

.
.
-------------------------------------------------------------------------------------

For more brilliant ideas and resources visit:

pictureyourselfspeaking.carrd.co

rmg.co.uk/pictureyourself

HERITAGE
FUND

This project has been funded
and made possible by The
National Lottery Heritage Fund.
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